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(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Karen Allen
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date
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NBRS 2014 14KY263PU Page 1 of 29



PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 3 Elementgkools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

7 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 33 15 48
K 33 36 69
1 29 34 63
2 43 24 67
3 27 24 51
4 37 32 69
5 35 36 71
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 237 201 438

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

Page 3 of 29



5. Racial/ethnic composition of

the school:

1 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

92 % White
4 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 1%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

4

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

(4) Total number of students in the schoo
of October 1

as 426

(5) Total transferred students in row (3)
divided by total students in row (4)

0.012

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL

Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:15 %

Total number students who qualify: _ 64

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.
The estimate above is correct but it needs to piasred that 20 of the 64 students who qualifyiare
the preschool. The preschool, while located ahgoh, is a district program and actually very fdw o
those students will attend Johnson for kindergar#&@more actuate number of free/reduced students
would be about 44 or about 11%.

NBRS 2014

14KY263PU

Page 4 of 29



9. Students receiving special education services: 10 %

43 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

0 Emotional Disturbance 23 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment IncludBighdness
0 Multiple Disabilities 11 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 20

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 11

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 22:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 99% 98% 98% 99% 98%
High school graduation rate 0P 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssiastudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgirem a National Blue Ribbon Schools award.

Yes X No

If yes, select the year in which your school reedithe award.

1992
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PART Il - SUMMARY

Johnson Elementary is a quaint, neighborhood sa¢habbegan educating students in 1923 and hatsabuil
strong tradition of excellence which continueshis day. Many students are second and third geoerat
“Johnson families” and the community takes greatgom the school, students, and their accomplistise
We are characterized by a strong commitment tollexcee as well as a warm, positive, family
environment. These qualities reflect our recerglyised mission which states: “Rich in traditiordan
committed to the future, Johnson Elementary pravielegaging and challenging learning experienceshwhi
foster creativity, curiosity, and innovation, whitespiring all students to pursue lifelong learnarg

become productive members of the global community”.

Currently, Johnson is a nationally recognized D&partment of Education Blue Ribbon School of
Excellence (1991-1992), ranked 5th out of 733 Kekyielementary schools with an overall score 0983.
and identified as a Distinguished School and a SlabfoDistinction by the Kentucky Department of
Education.

While we have traditionally been a high performguipool, we have spent the past several years
concentrating on improving instruction. This hasreased the rigor in classrooms and placed thesfoo
having students think critically to design, created perform. This increased focus helps us peodlly
learning experiences that will give students theaofunity to research and solve problems; presgnltiair
findings, writings, and ideas through presentatiwits the added intent of improving their publicsfing
and listening skills. Rigor and focus on individséllls have helped us make yearly improvementhen t
state assessment, improving from a state rankif@f (top 10%) in 2007 to our current positiorttes
top elementary school in Northern Kentucky andStieranked school (top 1%) in the state. More
importantly, we are equipping students with thdiskd be successful in the 21st Century.

Classroom work centers on the research-based dtistnal strategies from Robert Marzano’s Classroom
Instruction that Works and Rick Stiggins’ ClassroAssessment for Student Learning. Examples of our
curriculum: Harcourt Journeys, Everyday Math, Slostadies Alive, Junior Great Books, the multiseyso
sequential phonics program (based on the Ortom@tilam approach) of reading instruction for strugg!
readers, and Junior Achievement. Additionallycdltudents participate in designing a servicenliear
project each year which incorporates problem-sglhénd hands-on application of content in real-life
settings with the purpose of helping others. Fergast five years (2009 — 2013), Johnson has been
recognized as a “School of Contribution” for outsting public service, receiving the Jefferson Awaagh
year from a local non-profit foundation, Childrémg.

The success of Johnson is not based solely ondheiwthe classrooms or the exceptional and déstica
staff. Parents have high expectations for our sclwod they push us to provide the best educatigsiple
for students. They also understand that a quadlitication begins at home and they work hard with the
school staff to give their children the best pogsdpportunity to succeed. This includes sendimgy th
children to kindergarten equipped with the basiisslensuring they are finishing their homeworknaght,
and preparing for the next day’s lessons. Thega extportunities provide for learning outside & tthool
day. As partners, through consistent communicatimhcommitment to our mission, the Johnson stadff a
parents work to ensure the best possible futuretfibddren.

The Johnson PTO also plays a vital role in the esgof the school. Parents are very active anBTi@
works to make sure each one feels as part of dmily”. Whether it is through the family night dier,
Hullabaloo (major fundraiser), Back to School Resdtior volunteering for the numerous activitieatttake
place on a daily basis. The PTO also provides mgéuilearning experiences for students such asl©@®S
Wheels, Nutrition Week, author visits and guesig&pes, as well as rewards for the math facts prognad
accelerated reader program just to name a fewofAdhich would not be possible without involved
parents.
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All these attributes combine to create a wonderéighborhood school where students, parents, afffd st
enjoy working together. Where students enjoy cgminschool, are excited about learning, and faetd

and accepted by all teachers and staff. A visiéinthor summed up our school very well when he dtate
“This is such a happy place!”
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) According to the Kentucky Department of Edumativebsite, Kentucky's Unbridled Learning
assessment and accountability system is designemviade in-depth information about the performaante
students, schools, districts and the state as sewhbe Kentucky Performance Rating for Educational
Progress (K-Prep) is now aligned with the new rogsrCommon Core Standards in English/Language Arts
and Math.

This model continues annual public reporting obggregated student outcome measures in math, ggadin
and science to assess school performance. Howhisgemore robust next-generation model also indude
student achievement growth measures, emphasidlegeand career readiness, student achievement in
writing and social studies, and increased focutherowest-performing schools. Additionally, it@lsolds
schools accountable for improving student perforceaand creates four performance classifications.
Elementary School classifications are based offafl@ving measures:

» Achievement (content areas are reading, mathematiesnce, social studies and writing.)

* Gap (percentage of proficient and distinguished}tie non-duplicated gap group for all five
content areas

» Growth in reading and mathematics (percentageudiesits at typical or higher levels of growth)

This new assessment system was introduced for&the-22 school year. Throughout the state, all
elementary students in grades 3-5 are tested ifollogving categories: 3rd — reading and math;-4th
reading, math, science, language mechanics; and fethding, math, social studies, on-demand writing

Overall school results were then placed into oniefollowing categories:

» School of Distinction — 95th percentile and above
» Distinguished — 90-94th percentile

* Proficient — 70th to 89th Percentile

* Needs Improvement — Below 70th Percentile

Johnson Elementary had an overall accountabilitiopmance score of 83.9 out of 100, which placethus
the 99th percentile rank in Kentucky, earning wsdhsignation of Distinguished as well as a Schbol
Distinction.

b) Kentucky has been in a transition stage forsttage of the data from 2007-08 to 2011-12. For the
purpose of this application, it needs to be exgldithat from 2009 to 2011, students (grades 3web@
tested on the Kentucky Core Content and the ITBBa Bill 1 mandated a revision of the Kentucky
standards and a new assessment to be implemerttezispring of 2012. In 2011-2012, Kentucky began
implementing this new assessment system. Thesssassets are both criterion- and norm-referencetk we
the first in the nation to assess the Common Ctardards for Reading and Math, and were implemeiated
make the assessment more rigorous which was ewvigethe drop in scores across the state in the aumb
of students reaching proficiency.

Based on the data supplied as a part of the gtstied system from 2009 to 2011, the trends atslmhn
show an increase in every content area being &sses®ading, math, science, social studies, and on
demand writing, except for reading which held syeatd93% proficient and distinguished over thisdinn
2012, the number of students scoring proficientdistinguished did drop slightly under the newitest
system (KPREP). However, in 2013 Johnson studdti#ed progress once again in every content area
being assessed. Results from the 2013 KPREP sh&i#édf Johnson students P/D in reading, 76% P/D
in math, 90% P/D in science, 88% P/D in social igt%,d73% in writing, and 96% in language mechanics.
The results also showed an overall increase iatbas of achievement, individual student growtl, an
performance of gap students.
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Johnson witnessed a significant increase in stuglgnevement on the KPREP between the 2010 and 2011
school years. This increase in scores coinciddstive beginning of the Response to InterventiamgfRm.

The staff at Johnson has focused on individualestugrowth for some time but has not always had the
targeted intervention strategies in place to agsitis process. The development of this proghas

allowed teachers to identify students early, findldy, targeted remediation, and the ability teess

students often to determine if the materials @tsties are being effective.

State testing data from the years before 2012 aliddentify any gaps in our students’ performarnoee
we had so few students qualifying for those aré#sder the new testing system, the gap area is ic@ab
to include minority students, students receiviregfreduced lunch, and special needs. From yeaaiQ y
Johnson may have enough students to create a fjoynne of these individual areas but normallg thi
will be identified through the overall gap groupitlithe creation of this gap group, we do have esttsl
scoring below our overall student population. Dathcates that we need to work to improve the auda
reading and math in our special needs population.

Over the past several years, the staff has institséveral instructional strategies to assist stsd&rgeted
intervention strategies are available for everygrigvel in math and reading, special education
teachers/RTI assistants are trained in Orton @liam and Great Leaps, and the implementation of
software programs such as SuccessMaker, Xtra MathSumdog. Additionally, the use of AIMSweb has
provided weekly probes to track student progresisadiow for quicker decision making on how to best
close the gaps in a student learning.

Continued focus on individual students and our oupd system of analysis, review, and remediatidh wi
help us continue to make great strides in individtizdent growth in our gap students.

2. Using Assessment Results:

The analysis of assessment data, from our statdateshtesting and our IOWA test scores, drives
instruction in terms of focus, instructional stgigss, professional development and resources.ditia to
these two main sources of data, the school alsbhesschmark assessments such as AIMSweb and STAR
for reading and math. These are given each fafiterj and spring. Students in our special needsetaand
those identified for RTI are also give the MAP tgsimes a year and may also take addition bendhmar
measures in the classroom that are provided byeatliook series.

At the beginning of each year, the principal meéth teachers to discuss the students in theisekas This
is done using the student profile, which is comgatief the assessment data from the previous yeaelas
as any other anecdotal information that may beiredquThe discussion centers on individual childtaeir
growth, areas of need, and an idea of what stedegorked best the previous year. This meeting is
repeated near the middle of the year to discuss agdividual student growth based on the mid-year
benchmark assessments.

Formally, assessment data is used in a varietyagbuwo improve teaching and learning at Johnson
Elementary. Upon receiving assessment data froretéte assessment and the IOWA (usually in Octpber)
the administrator analyzes the data and then naedtshe grade level teams. First, with the teashveno

had the students the previous year to analyzeftbetigeness of the instruction and then with therent
teachers to see which students and instructioealkareed to be targeted. Once these are comtileted
administrator works with the grade level team teuga the areas of concern are being addressedndiage

on the magnitude of the concerns, finalized plaag be included in the Comprehensive School
Improvement Plan which is sent to the Site-Basecidien Making Council for their discussion and
approval. Upon the council’'s approval, the Compnshe School Improvement Plan becomes the blueprint
for action.

Assessment results for the school are communic¢atdek public in multiple venues. Scores are presken
and explained at a school board meeting that ia tpéhe public and televised to the community.r&so
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are also published in the local newspaper, onistaat website, and through a principal newsletidre
principal also presents the school’'s scores tdPauent Teacher Organization and Site Based Decision
Making Council.

At the individual level, all teachers conduct pareonferences during the quarter grading periodhAt
time, teachers explain to the parents their chéd@res from the K-PREP, IOWA, and STAR Reading and
Math.

3. Sharing Lessons Learned:

For the past several years, Johnson Elementarydssd teams of educators from around the state who
want to observe the school to see what instrudtsinategies are being used to produce the reselts
achieve on a yearly basis. These visits often cemtaind the curriculum, scheduling, the strategsed in
the classrooms, how assessments are given anafdhneation is used, and usually supervision. Idigah
to these visits, there are several other opporesnior sharing information. Some recent examplesld
include:

» Teachers presenting at the state technology carderen technology being used in the
classroom.

* The 5th grade science teacher has been attendieigsese training on Rick Stiggins’ Classroom
Assessment for Student Learning and she has sttasiand lesson plans from her experiences
at several faculty meetings and also for profesdidavelopment sessions across the district.

* We try to meet at least once each year with grede teachers from the other elementary
schools in the district to share ideas on whatdaskimg best in specific content areas.

» Over the past few years, the principal has triedgi another high performing school each
month and will report back to faculty the instroctal strategies or classroom ideas found from
each visit.

» Teachers share in faculty meetings the exemplaspleideas that have been used the classroom.

» Students give presentations (2 times a year) atetenised school board meetings in a segment
called the “Student Spotlight” explaining a lessoriearning experience they have enjoyed.

One additional example of information sharing wolddthe research project our school conducted tivith
input of the other two elementary schools in thedridit. In an effort to improve math fluency in our
students, each school shared the three differgmbaphes being used, collected data, provideduictstn,
and then collected the final data. The result®evebared with the faculty at all three schoolsiasttuction
was changed based on the results of the study.

The administration, faculty, staff, parents, studeand community constantly witness and feel th&tjye
effects of our open communication, as we strivéeeelop and improve our teaching practices to fitestir
ever changing world.

4. Engaging Families and Community:

Parental and community involvement are a majoraedar the success of Johnson Elementary. Family
members typically provide the school with over 5000unteer hours assisting in the classroom, in
extracurricular activities, with the Book Fair, @@ig as chaperones on field trips, and workingydiailthe
cafeteria. The school particularly relies on parertinteers to run two very important programsadinson.
1) Everybody Counts Week is a week-long, experibthsed curriculum that teaches students to redate
people with disabilities. 2) COSI on Wheels is#Bsce activity which brings hands on science #ii

for students and is conducted by a representative the Center of Science and Industry and sewé@lr
parents. Additionally, community members volunteevisit classrooms as guest speakers, host classes
their businesses, and teach Junior Achievemergadas all students in grades one through five.

Each summer, the PTO hosts a Back to School Nigithwbegins with an orientation for kindergarten
families. This gives them the chance to meet Wiithteachers before the first day, to hear aboypadhent
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expectations from the school, and how they carngetved in the PTO and play an active role in thei
child’s education. This night also provides parentgrades 1 — 5 the opportunity to meet theirdthihew
teacher, to sign up for participation in PTO atitgd, and to just enjoy the company of all the pflanson
families. In addition to this event the PTO al$ang and coordinates KY Kids Day, Grandparents Day,
Walk to School Week, Nutrition Week, Red Ribbon Wesnd Hullabaloo (major fund raising activity) jus
to name a few.

Parents are also an integral part of the Site BBseision Making Council. These two parent memiages
selected by a vote of all our parents and helpakendecisions about curriculum, the budget, extra-
curricular activities, and other issues which imsadent success. Parents are informed of oppbetsin
through the PTO calendar, the monthly menu, arautitr weekly emails from the school, teachers, er th
PTO. Families have access to their child’s academd attendance information through Infinite Caspu
(IC), the student information software used bydtage of Kentucky. Teachers post homework assigtanen
and all grade information is viewable through IEor families without internet access, teachers and
administrators are readily available to meet byrghor in person.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The faculty and staff of Johnson Elementary provideigorous and viable curriculum for all learndrige
curriculum can be accessed at www.fortthomas.kyashas under the link for teaching and learning. We
utilize evidence based programs that include aeneengaging instruction and with a major focus on
higher level questioning and critical thinking #@iels. Additionally, the integration of technologyo every
unit is key to successful learning and assessintgsts.

Johnson’s language arts program is an integratetkhtloat incorporates reading, literature, writing,
grammar, handwriting, spelling, library, and reséaskills. The foundation of our K-5 language arts
instruction is the Harcourt Journeys reading anduage arts textbook series. This program includes
authentic literature and effectively implements 8uwe Traits of Writing skills for all grade level$eachers
also supplement the Journeys series with additicimalenging programs such as Junior Great Bookshwh
promotes critical thinking skills and oral discus®. The structured writing curriculum for grade$ ks
another component of the language arts programjging an excellent framework for teachers to follim
order to teach skills effectively and to promotétwwg pieces that demonstrate proficiency in adleer of the
Six Traits of Writing. The writing curriculum framrk allows students to develop not only in thecess
of writing but also to experience different typdswiting. The use of software assessment programs
AIMSweb and STAR Reading, provide teachers andnpamgith information on the reading level of
students, areas of concern, and allow all stakenslit follow student growth and progress on readin
skills.

The mathematics program is a comprehensive K-5cclum developed by the University of Chicago
School Mathematics Project. Everyday Math emphagizgical thinking skills in the application of i
concepts to real world situations. Skills spirabtighout the years by introducing, developing dreht
mastering the topics: numbers and counting, omeraind computation, data and chance, geometry and
measurement. The math program is supplementededtimology programs such as Success Maker, Math
Facts in a Flash, and Xtra Math. Test scores detmrataghat this consistent use of drill and praxctias
increased retention of math skills.

In science, the textbook series by Harcourt pravae integrated K-5 curriculum that includes Liféefice,
Physical Science, and Earth Science. The learroatsdor all science lessons are scientific inquigntent
knowledge, higher level thinking skills, effectigeal and written responses, and application tad¢hé
world.

Johnson’s social studies curriculum aligns withgtege standards and is implemented with the Social
Studies Alive program. This evidence-based appréatéaching social studies utilizes multiple
intelligences and provides interactive, cooperataening experiences. It is activity/task orieathaind
provides optimal opportunities for problem solvimgd critical thinking skills.

The vibrant Arts and Humanities program revolvesiad developing a greater appreciation of the and,
cultivates the need for all students to createexmiless the human spirit in product and performaflte
our students actively engage in visual arts, mysigsical education and world language. Additibnal
intermediate students follow Practical Living cadium as well as an introduction to drama and dalmce
all areas, students are expected to make inforrasgpnsible decisions related to health, careers,
sportsmanship, and exemplify behavior that wilbléaa healthy and productive lifestyle.

Additionally, Johnson students have an opportuisitgngage in numerous after school activities dunolsc
such as an Academic Team, Drama, Strings, Bandjd&Aut, Journalism, Engineering and Robotics,
Student Technology Leadership, Chess, Girls okilie Leadership, and a School-Wide Talent Show.

The faculty and staff dedicate copious amounténed ind effort to ensure the academic and socialess
of all of our students.
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2. Reading/English:

Through district collaboration, a curriculum waveleped and implemented by all Fort Thomas schools.
This curriculum has recently been aligned with@wnmon Core Standards and currently includes
English/Language Arts, writing, speaking, and higtg. The committee then searched for a language ar
series that would closely align with the new cuurin.

Harcourt Journeys was selected and approved bdheol Based Decision Making Council. This program
serves as the foundation for not just reading taat #r writing, grammar, spelling, handwritingjtiaral
thinking and research skills. The curriculum pr@dd balance of fiction and nonfiction texts spagni
multiple genres. Students at the primary level dpegreat deal of time working on phonics, phonemic
awareness, fluency, vocabulary, comprehensioregfiest, and text structure. Intermediate levelsicoat
this work but on a deeper level. At all levelstmction is provided in whole group, small grobpged on
instructional level, interest, learning stylesspecific skills), partners, individual, and leampicenters.
Additionally, students are exposed to Junior GBzaiks on a regular basis which emphasizes
comprehension, interpretation, and discussion.estuisistruction in grades 3-5 is also supplemewidd
novels selected based on their lexile score ardestunterest. Students have daily silent readnt a
teacher read aloud time at school and are expeztedd 20 minutes each night at home.

All students are formatively assessed on a daigyshasing a variety of tools. They also engagseekly
assessments that include short response, gragdnirers, and oral fluency assessments, in adddion
reading benchmarks assessments for fluency andrebemsion three times a year. Students in the third
grade are also required to complete a semesterlathgr study which includes reading three bookthby
author and incorporates research skills, readimging, and integrates presentation/oral commurocat
skills to a wide range of audiences.

Struggling students are identified early and plaocesh intense multisensory reading program empghasi
phonics and phonemic awareness. This is providedoine on one or two on one setting, typicallyhia t
first grade and resulted in all our second graddesits beginning this school year with readingrfaye
scores at or above the 49%ile nationally. Thisdraatly reduced the number of struggling studentsur
higher grades but for those students, we offeydaie on one and small group remediation services.
Students performing above grade level are provadggblementary reading instruction and more
challenging texts.

3. Mathematics:

Johnson’s mission states that we will provide etianal opportunities to inspire all students togue
lifelong learning and become productive membeithefglobal community. The philosophy of the
Everyday Math Program, which is currently being liempented, is an excellent example of how our daily
math instruction matches our mission. The Everydayh mission states that the program will enable
children in elementary grades to learn more mattieedaontent and become life-long mathematical
thinkers. Both philosophies are working towarcdenmon goal.

Everyday Mathematics is a researched based proghach provides students with the mathematical
background needed in the 21st century. A spimaialdum provides multiple exposures to topics hgre
solid comprehension. The staff provides instructioall content areas of math which coincide with t
Common Core State Standards for Mathematics asawélie standards created by the National Couhcil o
Teachers of Mathematics. With a strong emphasjgoiblem solving, students use critical thinkinglskas
they are encouraged to solve problems in multi@gsy Students also learn to communicate theikitgn
process by explaining their solutions and strategiesmall groups or for the entire class. Dailslns
incorporate hands-on activities and discussionadests learn math concepts through real-life 8idna

and students frequently use manipulatives to pradtasic skills through the use of games and iatedr
technology.
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Differentiated lessons are provided for studente ate struggling or excelling with mathematical teo.
In some cases, students are working on contetiéonext grade level. These lessons are often cgxe!
with assistance from teachers from the gifted @oygor the special needs department. Instructional
assistants are used with students who would befnefit a few minutes of daily one on one assistamk
the Success Maker interactive standards basedgmnogralso used to ensure the progress of all steide
Throughout the year, we use the software progranm Macts in a Flash and Xtra Math to help students
learn their math facts and STAR Math to assesseststimathematical progress.

Johnson provides a comprehensive math progranetitaimpasses all of the strands of mathematics
wherein students learn not only math facts for aataipon but also math concepts and applications.

4. Additional Curriculum Area:

Johnson’s social studies curriculum is a wondezkalmple of how the school and community can work
together to provide a meaningful and relevant etiloreal experience for all students. This is donegia
wide variety of resources and experiences. Theyaitnary students follow a unit approach related t
families and communities, learning basic concegiested to government and civics, culture and spciet
economic, geography and historical perspectives Ehaccomplished using “Social Studies Alive” - a
student-centered, experiential based approach vifiebrates a student textbook and interactiveboutle
with engaging classroom activities. Additionallyyariety of learning styles are met through thid ather
innovative approaches.

The history and tradition of our community is vémportant to our stakeholders. In an effort to igale
this sense of appreciation for the community, théf and community leaders work together to entieh
social studies curriculum. In the third gradedstuts visit with community government leaders aisit v
city hall to discuss infrastructure and policy nmaki In the fourth grade, a unit of study has bd®reloped
to provide Johnson students with an in depth lddh@community’s rich history. Students use a book
which was written by a local author for their tdigten to primary sources, and participate in ale
walking tour of the city to view architectural sgland to learn about the changes in the city timex. This
unit culminates with a visit to the local fort wieestudents visit the armory, city museum, and ityésdree
trail, as well as other points of interest. All leg community members. These students also create a
Kentucky Wax Museum each year. This multi-discigty experience brings Kentucky heroes and famous
personalities to life while integrating historysearch, public speaking, art, and writing all ire gmoject.

Students in the fifth grade explore American Higtilrough experiential activities that may include
debate between the Loyalists and the Patriots tom@d Commercials created by the students to ntarke
their particular region in an effort to get peofgoin their settlement, as well as through relditerature
and group research activities and presentatioressd hctivities allow students to gain multiple pecdives
on historical events, while applying their knowledg new and different ways. Students also anayzke
explore famous works of art throughout historiaalet periods through visits to local museums, siscthe
Taft Museum of Art in Cincinnati. Hands-on, multitral experiences are also made available through
visits to the National Underground Railroad Musdtm@edom Center in Cincinnati, Conner Prairie outdoo
history museum near Indianapolis, and through tinei@hati Museum Center.

5. Instructional Methods:

While providing a rigorous curriculum for all stute, Johnson meets the diverse needs of many tfpes
learners through multiple instructional strategiad supports. Teachers use multi-modal approaohes t
instruction, provide hands-on opportunities, matenections between lessons and real-life experience
and use student inquiry as often as possible. Stadee engaged in learning activities that reghieen to
create, perform, or design in order to completddbsons and teachers question students contirugiiiyg
why/how. In the general education classroom, telinstructional assistants, and parents insstudents
in large and small group activities or individually
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Teachers collaborate regularly with specializedpenel such as gifted and talented teachers, $pecia
education resource teachers, a speech and lanthexgpist, and/or the reading and interventionisfists.
This collaboration provides general education teeckvith needed resources to ensure students’ aeeds
being met. Johnson offers students the opporttmithallenge themselves at/beyond their grade leitbl
software programs such as Accelerated Reader, Fits in a Flash, Xtra Math, and SuccessMaker.
School wide programs that are an alternate meadslivering curriculum include Junior Achievement,
Everybody Counts, and Service Learning Projects.

In addition to our textbook series, teachers ugarigty of instructional methods including the Ghimulti-
sensory approach to reading, Great Leaps for fijyeared numerous software programs and educational
websites. Johnson also provides 20 minutes eactvkese students, using the computer software pnogra
SuccessMaker, work on reading and math at theiviohabl level. Additionally, small groups of stuus
may meet with a certified teacher either beforafter school for remediation. And finally, the dmment
of a response to intervention program has helpedtiddf to be more focused on individual studeeitise
and on the specific interventions needed to hepgtudent grow and improve.

Through multiple instructional strategies and sufgdhe Johnson faculty and staff accept and eceltize
challenge to meet the needs of all learners.

6. Professional Development:

Professional development is a key component o$ticeess of Johnson Elementary as it is the venue fo
providing a rigorous curriculum and effective, r@sd-based instructional strategies for all stusleits
professional development directly impacts instiurcand student achievement, the district providesrigs
of Educational Study Seminars for all incoming tests so that all faculty members in the districteha
common base of training. Administrators lead theedéessional development sessions on such topics as
unit and assessment development using UnderstahgiDgsign by Wiggins and McTighe, lesson design,
student engagement and differentiation, instruetistrategies using Classroom Instruction That \&/duk
Marzano, and literacy.

In determining the professional development opputites for each year, teachers are surveyed on the
interests they have or areas they would like tesictan for improvement. These suggestions are then
aligned with ongoing federal, state, and local geanin addition to professional trends that netassi
professional development for all faculty. Exampdésecent topics include: the analysis of the new
Common Core Standards in Science, Shared Inquitihddieof Discussion, the recent revision of the
writing curriculum and reading selections, writithgesis statements, differentiation in the classrcasnwvell
as understanding research-based, effective insinattstrategies, and various topics in the intégneof
technology into classroom instruction.

In addition to these “larger” topics, Johnson temslare also provided with smaller trainings that a
provided after school or during our voluntary “paviiench” sessions. These might include quick topics
such as how to use PowerPoint, Word, and Exceleyumeb apps to collaborate and share ideas, how to
use Twitter to develop a professional learning ekwflipped classrooms, and using QR Codes in the
classroom and for student presentations. All prtesein a format so teachers can begin implemenhiam
immediately.

Finally, Johnson teachers are encouraged and sdfednadditional professional development oppoitsit
outside of those provided by the district. Sonmezne examples of this would be our a teachersditigra
presentation on Autism and Dyslexia presented igtimnal speaker at one of our local universities,
attending the National Conference for Science Teachhe Kindergarten Conference in Columbus, @r th
KY Technology Conference. All these events offer opportunity for our staff to keep abreast of new
ideas and best practices as well as creating amiiad professional learning community of the grewgh
whom they are travelling. All this ensures that machers are constantly working to bring the most
creative and meaningful lessons to our students.
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7. School Leadership

The leadership structure at Johnson Elementaryhines parts — principal, Site Based Decision Making
Council, and grade level/content area teacher feade

The Site Based Decision Making Council promoteseghéeadership among those who are close to the
students. Membership of the council includes twepts, three teachers, and the principal. The ¢bas
the responsibility to set school policy and makeiglens outlined in statute which shall provide an
environment to enhance student achievement. Spewuifie duties include, analyze disaggregated stude
data, approve the annual comprehensive school iraprent plan, provide consultation in hiring, and
oversee the school instructional budget. Thiseshdecision making at Johnson results in a greater
commitment to implementing decisions that will emtethe achievement of students.

The grade level/content area teacher leaders mawichediate curricular support for colleagues and
leadership within their subject area both at Johrsswl across the district. These teachers ensere is
good communication between the teachers and thaadration, collaborate with other teachers (grade
level or otherwise) on curriculum, and lead proif@sal development opportunities across the disinict
their area of expertise.

The principal chairs the SBDM Council meetings &nith attendance at the teacher leader meetings or
trainings, thus keeping his finger on the pulsthefschool and making sure that students are &thier of
every decision made by these groups. The prinaigal conducts individual teacher meetings at the
beginning of each year as well as at the end dfitstesemester. These meetings consist mainly of
discussions centered on individual student growthaelso provide teachers the opportunity to discuss
learning strategies or other issues. Over theseoof the year, the principal also meets with gtadel
teachers on their common planning period, revigwdent writing samples, reviews formative assesssnen
analyzes lowa Test results, monitors student pssgoa STAR, SuccessMaker, MAP, and Math Facts in a
Flash. His focus on keeping the culture and clinagpesitive for all infuses the entire Johnson camity.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Grad¢. 3 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2030 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 79 74 96 86 96

Distinguished

% Distinguished 29 13 56 48 58

Number of students tested 68 72 70 73 55

Percent of total students tested 100 97 100 100 100

Number of students tested with 2

alternative assessment

% of students tested with 3

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % 75
Distinguished

% Distinguished 8

Number of students tested 12

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished
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% Distinguished

Number of students tested

7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 55 71
Distinguished

% Distinguished 36 7
Number of students tested 11 14

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distihgdipercentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012. hrP®1Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Gradt: 4 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2030 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 82 67 95 98 86

Distinguished

% Distinguished 45 27 77 75 53

Number of students tested 74 73 74 55 70

Percent of total students tested 97 97 100 100 100

Number of students tested with 2 2

alternative assessment

% of students tested with 3 3

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % 75
Distinguished

% Distinguished 8

Number of students tested 12

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested
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7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 67 33
Distinguished

% Distinguished 11 8
Number of students tested 18 12

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distingdipbrcentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012. hrP®1Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Gradt. 5 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2010 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 78 62 90 83 87

Distinguished

% Distinguished 41 23 62 42 52

Number of students tested 71 73 61 72 64

Percent of total students tested 97 100 100 100 100

Number of students tested with 2
alternative assessment

% of students tested with 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested
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7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 50 62
Distinguished

% Distinguished 10 23
Number of students tested 10 13

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distingdipbrcentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012. hrP®1Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Grad¢. 3 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2030 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 79 79 90 90 96

Distinguished

% Distinguished 29 35 24 30 29

Number of students tested 68 72 70 73 55

Percent of total students tested 100 97 100 100 100

Number of students tested with 2

alternative assessment

% of students tested with 3

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % 58
Distinguished

% Distinguished 25

Number of students tested 12

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested
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7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 55 64
Distinguished

% Distinguished 36 21
Number of students tested 11 14

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distingdipbrcentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012. hrP®1Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Gradt: 4 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2030 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 82 74 97 95 93

Distinguished

% Distinguished 45 45 32 33 31

Number of students tested 74 73 74 55 70

Percent of total students tested 97 97 100 100 100

Number of students tested with 2 2

alternative assessment

% of students tested with 3 3

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % 67
Distinguished

% Distinguished 42

Number of students tested 12

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested
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7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 72 42
Distinguished

% Distinguished 33 0
Number of students tested 18 12

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distingdipbrcentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012. hrP®1Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Kentucky Performance Rating for
Educational Progress/KY Core Content Test

All Students Tested/Gradt. 5 Edition/Publication Year: 2012

Publisher: Pearson

School Year 2012-2013 2011-2012 2010-2011 2009-2010 08-2009

Testing month May May May May May

SCHOOL SCORES*

% Proficient plus % 78 74 92 90 92

Distinguished

% Distinguished 45 45 25 19 20

Number of students tested 71 73 61 72 64

Percent of total students tested 97 100 100 100 100

Number of students tested with 2
alternative assessment

% of students tested with 3
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

2. Students receiving Special
Education

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

3. English Language Learner
Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

4. Hispanic or Latino Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

5. African- American Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

6. Asian Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested
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7. American Indian or Alaska
Native Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

9. White Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

10. Two or More Races
identified Students

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

11. Other 1: Gap Group -
includes Special Ed,
Free/Reduced Lunch,

Minority

% Proficient plus % 50 92
Distinguished

% Distinguished 20 30
Number of students tested 10 13

12. Other 2: Other 2

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

13. Other 3: Other 3

% Proficient plus %
Distinguished

% Distinguished

Number of students tested

NOTES: Areas left blank above indicate unreportable populations witbrfévan 10 students and/or indicates
that counts were suppressed by the state to protect studetifi¢dtion required by the Family Educational

Rights and Privacy. The decrease in proficient and distingdipbrcentages in 2011-2012 is a result of a change
in the new state accountability testing system and standacais. 2009 to 2011, students were tested on the
Kentucky Core Content and the ITBS. Senate Bill 1 mandatedsioreef the Kentucky standards and a new
assessment to be implemented in the spring of 2012 12D, Kentucky began implementing this new
assessment system. These assessments are both criterion aneferemsed, and are the first in the nation to
assess the Common Core Standards for Reading and Math.
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